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Abstract 
The article is focused on the effect of intercultural education on the individual system of values in postmodern 
society.  The theoretical premises of this research are to be found in the studies and theories on the relationship 
between society -individual- values of  G. Allport, G.Lipovetski, G.Ritzer. The main conclusion of the conducted 
research is that the particularities of society influence the way in which people define their own system of values, and 
that intercultural education, defined first and foremost as ‘education for values’ plays a decisive part in shaping and 
confirming the individual’s system of values. 
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1. Introduction 
The contemporary society, which is dominated by change and diversity, by globalization and 
postmodernist values, is a challenge for personal identity, personal values and education. We are caught 
between contradictions: standardization and personalization, between local and global, between private 
and public life. These contradictions make it necessary to redefine the notions/concepts of identity and the 
system of personal values. In order to redefine identity, intercultural education as education for values 
plays an important role. The theoretical premises of this research are to be found in the studies and 
theories on the relationship between society -individual- values of Ghe. Bunescu, G.Allport, G.Lipovetski, 
G.Ritzer. Purpose of Study is to identify the system of values of young and adult individuals living in the 
postmodern society. 
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1.1. The System of Individual Values in Postmodern Society  
The issue of values in the globalized, postmodern society is one that arises the interest of educators, 
psychologists,  sociologists  and philosophers  alike.  This  interest  is  to  be  explained by the  fact  that,  as  J.  
Stoezel noted in a 1983 European research regarding the values of the current age, ‘the human being 
attributes himself an identity by accepting certain values which form a coherent whole. (cf. Bunescu, 
1998, p.86). Furthermore, the question ‘Who am I’ does not have a definite answer in the globalized 
society. 
Contemporary society can be defined by a series of characteristics such as globalization, the great 
dynamics of social life, the multitude of values etc, which give a new perspective on life, education, 
social relations. 
The mixture of values, the coexistence of individualism and of the tendencies towards globalization, 
the firmly stated rights coexisting with openly assumed conformism,  are all specifics of postmodern 
society. Globalization is one of the aspects of postmodern society which has strong repercussions on 
education. Although globalization is thought of as a process in which every individual should find his role 
and meaning of existence, it is not void of certain limits and paradoxes.  
One of the paradoxes is presented by G. Ritzer (2010, p.64) who looks at the issue of ‘globalizing 
nothing’, starting from the axis something (characteristics of something: unique, spatial relations, specific 
to the age, humanized, bewitched) –nothing (characteristics: untraceable/generic, with no geographic 
traces, non- specific to the age, dehumanized, not bewitched). The author demonstrates how ‘the nothing’ 
‘the non-human’ non-things and non-places invade everybody’s life to a greater and greater extent.  
The question to be asked is the following: what happens with the individual’s system of values, his 
identity, and his education? Do we risk promoting non-values, non-identities and even certain types of 
non-education, in Ritzer’s view? 
Another paradox, described by G. Lipovestki in his essay on hyper-consumerist society, deals with the 
happiness of homo consumericus (2007,p.7). The paradox consists in the fact that this consumer is far 
more informed, reflexive and ‘aesthetic’ (by ‘aesthetic’ we understand ‘based on emotions’, guided by the 
principle of pleasure. ‘I buy something because I like it, not because I need it’), being free to choose from 
a variety of products, but at the same time addicted to the material products which make him happy. 
D. Lyon also draws attention on the fact that ‘postmodernism is rightfully associated to a society in 
which the consumer’s lifestyle and massive consumerism dominate the conscious life of its members’ 
(Lyon, 1998, p.97) 
Other questions which arouse our interest were: is consumerism a value? Are we defined by what and 
how much we consume? 
The implications of this society on education constitute a major challenge to all those involved in 
forming and educating the citizens of this world. More and more questions arise as to what school, 
teachers and parents should do in order to help the young adapt to the postmodernist requirements. 
It is to be noted that the influence of a continuously changing society, in full globalization process and 
based on a multitude of contrasting values  is most strongly perceived at an individual level: local-global; 
masses-individual, personal-anonymous, quantity-quality, communion- isolation etc.  
For example, A. Neculau analyses’the lifestyle caught between standardization and personalization’ 
from a philosophical-educational perspective, underlining the importance of redefining the notions of 
‘social relations’, ‘identity’, ‘citizenship’. 
In a world currently undertaking a globalization process, in which the frontiers tend to become 
symbolical, we certainly need to redefine notions in order to come to know and better understand the 
others, as well as ourselves. It is not by hazard that one of the milestones of today’s education is ‘learning 
to live together with the others’ (Delors, 2000, p.74)
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Globalization and all that it entails is only part of the issue of redefining identity, as reported not only 
to the local community, but also to the national, international and even planetary one. Under these 
circumstances, the aim of education is ‘both to underline the diversity of the human race and to facilitate 
raising awareness on the similarities between individuals and on their interdependency’. (Delors, 2000, 
p.75)
In this situation, intercultural education has an important role. In a study about intercultural 
competences (Panturu, Voinea, 2010) an important conclusion was that teachers who have intercultural 
skills and a clear system of values learn along with their students.  Indeed, the teachers cannot develop 
collaboration, cannot promote positive attitudes for change, and cannot impose acceptance and tolerance 
if they do not join their students in the learning experience.  The students need to see that the teacher is 
not a `magister` who knows it all, who has all the answers etc.  
The students need to see that the teacher is a real person, who has  a lot of positive and negative 
experiences, who does not always have the right answer, who  learns permanently, who collaborates with 
them or  with other teachers. 
The students need to see that the teacher is a model who is competent in the intercultural issue: a 
teacher who is always in search of new experiences, who shares his experiences with others, who asks 
and creates new questions and does not wait for a single answer; a teacher who has pedagogical skills and 
who promotes fundamental values through his behaviour; a teacher who believes in his students and in 
their power to change. 
2. Research design  
The purpose of study is to identify the system of values of young and adult individuals living in the 
postmodern society.  
2.1. Research hypotheses: 
1.The individuals’ system of values is influenced by the type of society in which they live. 
2.The subjects who study intercultural education tend to define/ state their system of values more 
clearly. 
2.2. Sample
The research was conducted on 200 subjects, divided into two categories- youngsters, representing the 
postmodern society ( aged between 18 and 22) and adults, representing the modern society (aged between 
50 and 60). 
2.3. Instruments 
A questionnaire of 20 closed items, concerning the hierarchy of the individual’s values, was designed 
and applied and two focus groups were created.  
 In the youngsters’ focus group (students), there were also questions related to intercultural education, 
a study subject which they encountered during college. In the focus group, we tried to place the 
individuals’ values on the axis something-nothing, according to Ritzer’s terms. 
The quantitative analysis of the questionnaire results has revealed the situation presented in Table 1: 
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Table 1. The frequency of values among youngsters and among adults  
Values Frequency among  
youngsters 









Faith (religion) 47% 57%
Love 80% 64%
Health 85% 86%
Financial stability 58% 64%
As observed from the above chart, there are certain common values which both the postmodern society 
(the youngsters) and the modern society (adults) share. This is quite normal, because the existence of 
common values makes possible the communication, cooperation and mutual understanding between 
generations. Of course there are values which differ as well, which define the individuals of a certain 
society. Youngsters, for example, as opposed to adults, do not place education among the important 
values, not because of its lack of importance, but because it is far more accessible in nowadays society, 
and it is not directly connected to social success, as was the case in modern society.  
3. Results and Discussions 
The qualitative analysis has revealed the following data/interpretations: 
The interpretation of values differs, according to the specificity of society. Among these values we 
find education, happiness, freedom. Happiness, for instance, is interpreted far more pragmatically by the 
youngsters, representatives of the postmodern society (thus strengthening Lipovetsky’s conclusions!), as 
compared to adults. We could also state that the meanings of the values pertaining to the two researched 
categories are to be found on Ritzer’s ‘something-nothing’ axis. To give an example, education is 
interpreted as being ‘something’ by the adult subjects, whereas it means ‘nothing’ to the youngsters. 
There are also certain values which, although not placed at the same level by the two categories of 
subjects, acquire the same meaning, specific to the globalized society. Thus, financial stability is 
interpreted by both categories from a consumerist perspective (financial stability means ‘ to afford a 
house/a car/ holidays/ things that you want’). The values that were lost are: education (64%), honesty 
(62%) and religion (39%). The subjects consider these values”lost”, because their means are ‘nothing’ in 
our society. 
There are common values which do not radically change their meaning and ensure the continuity 
between generations (such as family). Both categories consider family to be ‘something’, but this 
‘something’ differs according to other involved variables: age, social status, one’s own family 
experiences. 
In the case of the subjects who have attended the intercultural education lectures, the definition of 
values is far more obvious. Most of the subjects who have taken part in the research have expressed an 
opinion according to which ‘intercultural education has helped them clarify their own system of values’. 
Another benefit which intercultural education has brought is that the subjects have become aware of the 
fact that it is normal for different people to have different values, but the meaning of these values could 
be negotiated in order to favour communication and cooperation. The tendency to place the values in the 
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category of ‘something’ is a lot higher with the subjects who have attended the intercultural 
communication lectures.   
4. Conclusions 
The main conclusion of the conducted research is that the particularities of society influence the way in 
which people define their own system of values, and that intercultural education, defined first and 
foremost as ‘education for values’ plays a decisive part in shaping and confirming the individual’s system 
of values. 
Naturally, there are certain values that differ between generations, as well as some common ones. We 
may observe a continuum of some values and a change of others. In the current research, the significance 
attributed to the values by the two categories is far more important than their ranking. Therefore, many of 
the value significances are considered close to ‘nothing’ and this fact is due to the impact of the 
postmodern, globalized society. Although the values are differently ranked by the two categories 
participating in the research, the definitions attributed are influenced by contemporary society. 
Another important conclusion of the current research is that the subjects who attended the intercultural 
education lecture tend to place the significance of values close to ‘something’, trying to maintain the 
balance between ‘something’ and ‘nothing’, between global and local, standardization and 
personalization. 
The main implication of this research is: increase the frequency of intercultural education in the 
national curriculum, because the intercultural education as education for values can help the peoples  
define themselves and  find their mark into a changed world.  
The weakness of this study: it is hard to define personal values, because the values have a subjective 
dimension; the number of participants is not relevant enough for a generalized conclusion. The 
opportunity of this research:  to develop a longitudinal study for more subjects (to measure the impact of 
intercultural education) 
The strength  of  this  study is  represented  by  the  analysis  of  the  individual  system of  values    starting  
from the axis something –nothing, on the Romanian population. 
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